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ABSTRACT 
Rahmi Nopriani, 1402050175. “The Effectiveness of Applying Double Entry Journal 
and Save The Last Word for Me Strategy in Reading Comprehension”. Skripsi. English 
Education Program of Faculty Teachers’ Training and Education. UMSU. Medan. 2018 
Many students find some problems in reading. A major problem faced by the students in 
reading texts was that they often do not comprehend the overall ideas of the text even though 
they feel that vocabulary and sentence structure have not been major obstacles to 
understanding. Based on the background, this srategy, can be useful to be applied to help 
students comprehending text. This study deal with the effectiveness of applying double-entry 
journal and save the last word for me strategy at SMP Negeri 38 Medan in terms to look for 
the effectiveness of students in teaching reading who are taught using Double-entry Journal 
and Save the Last Word for Me strategy. The test was take from website ‘Kumpulan soal UN 
Narrative text’ and ‘Soal narrative text’ that was given as pre test and pos test. The result 
showed that Double-entry Journal and Save the Last Word for Me strategy in reading 
comprehension were effective to students on seventh grade. The score showed the pre test 
was 3.1 and the post tet was 3.65. It means that  students more active in teaching reading who 
are applied Double-entry Journal and Save the Last Word for Me strategy  in reading 
comprehension. The score result of objective test showed the pre test was between 45-55 and 
the score result of post test was 70-90. The result of objective test showed that Double-entry 
Journal and Save the Last Word for Me is effective to comprehend narrative texts in term of 
understanding the idea of text.  
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
 English is an international language. It also become the second language that is used 
many countries. English in Indonesia has very important function in some aspects of life. It is 
not only as a means of international communication, but also as an information vehicle in 
transferring and developing science and technology. In all level of educational intitutions, the 
use of english is unavoidable. That’s why english need to be learned formally at school. 
 Reading is one of the most important skills in learning in language besides listening, 
speaking, and writting. Reading is essential skill for all students at all levels started from 
elementary school to university. Reading is one skill which has many contributions 
enhancing enriching students’ knowledge. According to Seyler (2004:4) reading is a process 
of obtaining constructing meaning from a word or cluster of words. 
 The main purpose of reading text is comprehension of getting meaning of the text. So, 
students will obtain much more information. This is one of the most important factors in 
modern societies that each individual has to available in textbooks, newspaper, magazines, 
etc that can enrich the reader’s knowledge. 
 Many people find some difficulties when they are reading. Similarly, the students also 
find the difficulties. Students feel that it is not easy to have the ability to draw the meaning 
and to interpret the information from the text. They only do read by reading the text from the 
beginning to the end: without trying to look for the meaning, even not try to open the 
dictionary or to find out the information. This fact shows that many students failed do 
comprehend reading text. 
 This conditions occur because the method utilized by the teachers are unworkable. 
Teachers usually do not pay attention in learning process but the result of the learning. 
Teachers are concerned with the score students obtain rather than the process of making of 
making students understand. Besides, teachers usually utilize conventional method, like 
Grammar Translation Method, to teach reading. Sometime, students read the text again prior 
to answering provided. 
For this reason, the researcher is interested in trying to teach reading comprehension 
by using double entry journal and save the last word for me are the strategy which help 
students increase  their achievement in reading comprehension. According to Allen 
(2008:204) Double Entry Journals in which the pages are  divided into two columns, in more 
eddition Rasinski and Padak in Brunner (2000:85) save the last word for me strategy is 
designed to enhance students understanding of text material, as well as to foster group 
interaction and problem solving. 
Double entry journal and save the last word for me are on of strategy to make students 
more understand about the text by using note taking which consist of two coloums to make 
students have critical thinking in comment the important or difficult word on the text. 
Based on the background, the writer wanted to conduct a research to prove whether 
there was an any  effectiveness of using double entry journal and save the last word for me on 
students’ comprehend. 
B. Identification of the Problem  
Based on the background on the study, the study was identified as being related to are: 
1. Lack of students’ ability to find, dig, analysed the text. 
2. Lack of students’ ability to develop the idea of text. 
3. The strategy used does not motivate the students. 
C. Scope and Limitation 
The scope of this study focused on reading comprehension. The study would be limited in 
narrative text. 
D. Formulation of the problem 
Based on the scope and limitation above the problem of the study was formulated as the 
following. 
1. Is there any effectiveness of DEJ and save the last word for me strategy on the 
students’ achievement in reading comprehension? 
E. The Objective of the Research 
The objective of this research was as follow : 
1. To find out the effectiveness of DEJ and save the last word for me on the students’ 
achievement in reading comprehension. 
F. Significant of the Research 
1. Theoritically, 
The result of this research is hoped useful as enrichment of scientific research that 
give the prove about an effectiveness of DEJ and save the last word for me in 
learning reading. 
2. Practically, 
a. For students, the strategy is in this research  can help students make an 
effective in reading by using narrative text, so they can overcome their 
difficulties in comprehend the text. 
b. For the teachers, the result of this research can give an alternative strategy for 
learning reading especially in reading the text. 
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CHAPTER II 
REVIEW OF LITERATURE 
A. Theoritical Framework 
1. Reading 
Reading is one of the most important tool to gain knowledge. without 
comprehension, reading is noting more than tracking symbols on a page with your 
eyes and sounding them out. People read for many reason but understanding is 
always a part of purpose. Reading comprehension is important because without it 
reading does not provide the reader with any information. DEJ and save the last 
word for me are strategy to students understanding of text material by Rasinski 
and Padak (2000:85) which aids the teaching reading comprehension process.  
2. The purpose of Reading 
As one of the skills, reading is purposeful. The essential purpose of all 
reading generally is to get new information and for pleasure. Before reading a 
text, the readers or students must determine their reading purpose. 
Jeremy Harmer (2004: 68) state that reading is useful for other purposes 
too: any exposure to English (provided students misuderstand it more or less) is a 
good thing for language students. At the very least, some of the language sticks in 
their minds as part of the process of language acquisition, and, if the reading text 
is especially interesting and enganging, acquisition is likely to be even mmore 
succesful. Reading text also provide opportunities to study language: vocabulary, 
grammar, punctuation, and the way we construct sentences, paragraphs,  and texts. 
Lastly, good reading texts can introduce interesting topics, stimulate discussion, 
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excite imaginative responses and be the springboard for well-rounded, fascinating 
lessons. 
DeBoer and Dallmann breaks down the skills into thirteen. Those skills is 
classified according to the readers’ purpose, and the length and nature of selection 
text. 
a. Reading to find the main idea, this is the most common reason students 
to read. This is also the basic skill of other comprehension skills, such 
as the ability to summaring and organize. 
b. Reading to select significant details. To become proficient in this skill, 
reader not only have to distinguish between main points and 
supporting points, but also must be able to decide what points are 
important for purpose in their mind and what points that are should be 
ignored. 
c. Reading to answer qustion. This is the common goals in reading of 
elementary school, even in high school, college and in his life outside 
the school. 
d. Reading to summarize and organize. In order to make good summary 
and to organize, readers not only have to know what the main idea is 
and what significant details are, but also must be able to sense 
rlationship between the main point and among the details. 
e. Reading to arrive at generalisation. In order to make a generalization, 
the readers have to note specific example and then decide whether the 
data which are presented are sufficient to warrant a significant 
conclusion. 
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f. Reading to follow directions. This is the combination of some 
comprehension skills, includes to note details, to organize, and to note 
the sequence of events. 
g. Reading to predict outcomes. This skill is very essential for some 
reasons, to help reader when he has misread a word or sentence and for 
remembering of what had been read. 
h. Reading to evaluate critically. It involves readers capacity of making 
comparison and appraisals. 
i. Reading graphs, table, charts, maps. Special intruction in the 
interpretation of these useful symbols is often needed. 
j. Phrase meaning. It is necessary for the readers to pay attention on 
recognition and the meaning of phrase. 
k. Sentence meaning. Comprehending sentence is more than word 
recognition and the meaning of phrase. 
l. Paragraph meaning. Special attention should be given to the 
understanding of paragraph, because there are many problems that 
involves in understanding paragraph. 
m. Comprehension of longer selection. Selections is longer than 
paragraph, for example articles, stories, chapters, or books or many 
specials problems. 
In conclusions, according to DeBoer and Dallmann, there are thirteen 
skills that are important to build students reading comprehension. 
 
8 
 
 
 
3. Type of Reading  
Generally reading divide into two types, there was intensive and extensive. 
Every type has different definition and characteristic. Both of them make reading 
as activities that are different with other skills. The definition of each type is 
defined as follows:  
a. Intensive Reading  
Brown (2004) explains that intensive reading calls attention to 
grammatical forms, discourse markers, and other surface structure details for the 
purpose of understanding literal meaning, implications, rhetorical relationships, 
and the like. He draws an analogy to intensive reading as a "zoom lens" strategy. 
Intensive Reading, sometimes called "Narrow Reading", may involve students 
reading selections by the same author or several texts about the same topic. When 
this occurs, content and grammatical structures repeat themselves and students get 
many opportunities to understand the meanings of the text. The success of” 
Narrow Reading" on improving reading comprehension is based on the premise 
that the more familiar the reader is with the text, either due to the subject matter or 
having read other works by the same author, the more comprehension is 
promoted. Intensive reading means that the readers take a text, study it line by 
line, and refer at very moment to the dictionary about the grammar of the text 
itself. Intensive reading has several characteristic. It makes intensive reading 
different with extensive reading. The characteristic of intensive reading is stated 
below: 
1. Usually classroom based;  
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2. Reader is intensely involved in looking inside the text;  
3. Students focus on linguistic or semantic details of a reading;  
4. Students focus on surface structure details such as grammar and discourse 
markers;  
5. Students identify key vocabulary;  
6. Students may draw pictures to aid them (such as in problem solving);  
7. Texts are read carefully and thoroughly, again and again;  
8. Aim is to build more language knowledge rather than simply practice the 
skill of reading.  
According to explanations above, we can conclude that intensive reading 
has limitation in doing it. The limitations are time, word/ phrase and meaning 
consensus. We can give a time limit of, say, five minutes for vocabulary enquiry, 
whether this involves dictionary use, language corpus searches, or question to the 
teacher. Meaning consensus can get students to work together to search for and 
find word meaning.  
b. Extensive Reading  
Brown (2004) explains that extensive reading is carried out "to achieve a 
general understanding of usually somewhat longer text (book, long article, or 
essays, etc.) The aims of extensive reading are to build reader confidence and 
enjoyment. Pleasure reading is often extensive. Extensive reading is always done 
for the comprehension of main ideas, not for specific details. Extensive reading 
has characteristic that is different from intensive reading. Day and Bamford 
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(2002) put forward ten characteristics identified in successful Extensive Reading 
Programs. They are duplicated (in abbreviated form) below:    
a. Students read as much as possible.  
b. A variety of materials on a range of topics is available.  
c. Students select what they want to read. 
d. The purposes of reading are usually related to pleasure, information and 
general understanding.  
e. Reading is its own reward.  
f. Reading materials are well within the linguistic competence of the students 
in terms of vocabulary and grammar.  
g. Reading is individual and silent.  
h. Reading speed is usually faster than slower.  
i. Teachers orient students to the goals of the program.  
j. The teacher is a role model of a reader for the students.  
In this type students can take the form of original fiction and non-fiction 
books as well as simplifications of established works of literature. Such books 
succeed because the writers or adaptors work within literature. It means that 
students at the appropriate level can read them with case and confidence. They 
need texts they can read without great use of a dictionary. Some teacher feels that 
time spent on Extensive Reading will take away from time that could be spent on 
learning language skills. Others will argue that extensive reading provides a richer 
context for practice.   
4. The Advantages of Reading  
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When people read a news paper, story, or take part in a conversation 
directly they improve their knowledge. According to Harmer (2002), a large 
amount of reading takes places because it will help us to achieve some clear aims, 
then another kind of reading takes places for pleasure. Learning reading has effect 
on language ability. So many advantages we will get by reading. It is why reading 
is one of the important skills in Learning English. There are some pointers for 
pleasure reading that help people to: 
a. Improve their vocabulary  
b. Increase their reading speed  
c. Improve their comprehension 
d. Improve their writing 
e. Gain more knowledge  
f. Find the examples of many different ways people speak and write.   
Based on the advantages above, it is quite clear that reading is very important 
in learning a foreign language. Reading helps students improve their competence, 
ability, knowledge and information in teaching learning process. For students who 
live in a non-English spoken country, it can help them to understand about 
English more. It is very important for them. The advantages for students stated 
below:  
1. Reading helps you to learn how to think in English.  
2. Reading can enlarge your English vocabulary.  
3. Reading can help you to improve your writing.  
12 
 
 
 
4. Through reading may be it is good way to practice your English 
although you live in non-English spoken country.  
5. Reading is good way to find out about new ideas and facts.  
This is clear enough about reading advantages. When almost all people in 
the world feel boring with reading, factually reading can help us in teaching 
learning. Students feel boring because they do not know their aims when they read 
“what we read and how we read it”.   
5. Reading Comprehension 
According to David Nunan (2003), reading is a fluent process of readers 
combining information from a text and their own background knowledge to build 
meaning.  One of the goals reading is comprehension. Reading can help people to 
improve their comprehension. Comprehension can be meant the process by which 
a person understands the meaning of written or spoken language. Noah Webster 
defines comprehension is the act of capacity for understanding. So the result of 
what we read is comprehension. A good reader will get comprehension when they 
read. To get comprehension we have to know some types of comprehension. 
Comprehension has some types, they are:  
a. Literal comprehension: Reading in order to understand, remember, or 
recall the information explicitly contained in passage. 
b. Inferential comprehension: Reading in order to find information which is 
not explicitly stated in passage, using the reader’s experience and intuition, 
and by inferring.  
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c. Critical/ evaluative comprehension: Reading in order to compare 
information in a passage with the reader’s own knowledge and value 
d. Appreciative comprehension: Reading in order to gain an emotional or 
other kind of valued response from passage 
While Balton Smith (1980) defines types of comprehension in some 
points, they are; literal comprehension, interpretation comprehension, 
critical comprehension and application what we read. Based on two 
statements above we can make some points of types of comprehension. 
They were; literal that has characteristic to get directly the meaning of text, 
interpersonal and interpretation has same characteristic that is to make 
conclusion about text using readers’ knowledge. The third is critical 
comprehension. It has characteristic to evaluate about the accuracy of text. 
The last is appreciative and application which has the goals to get feeling 
after readers read. Paragraphs above define the definitions of reading and 
comprehension. We can combine into briefly definition about reading 
comprehension. Reading comprehension is a set of generalized knowledge 
acquisition skill, which permits people to acquire and exhibit information 
gained as consequence of reading printed language. Janette K. Klinger 
defines reading comprehension is the process of constructing meaning by 
coordinating a number of complex process that include word reading, 
word and world knowledge and fluency. 
It means reading with comprehension has meaning that the reader 
is able to extract from the selection its essential facts and understanding, 
visualized details and sense the readiness of facts. Reading 
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Comprehension requires motivation, mental frameworks for holding ideas, 
concentration and good study techniques or strategies. Good readers 
recognize and get meaning from word they see in print, and use their 
knowledge of the structure of the language to begin forming a mental 
nation of the topic.   
6. Indicators of Reading Comprehension 
The indicators of reading skill especially for reading comprehension are:  
a. Students are able to predict or guess the meaning of words based on 
context.  
b. Students are able to identify the main idea of the text.  
c. Students are able to identify the implicit information of the text. 
d. Students are able to identify the explicit information of the text. 
 
7. The Effectiveness 
According to Layne (2012) the term “teaching effectiveness” had its 
heyday in the 80s and early 90s during that period when so much work on student 
ratings was being done. Its connection to evaluation activities remains and even 
end-of course ratings are often thought of as measures of teaching effectiveness. 
Given its continuing importance, it is a term we should regularly revisit.  
Definitions  for teaching effectiveness abound, which makes it difficult to 
identify any one as definitive. We’ve defined it by asking those concerned 
(teacher, students, and administrators) what the term means to them. Here are 
some examples of how we’ve asked and what’s been answered. When asked to 
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list in order of importance the three most important abilities, students, teachers, 
and administrators agreed on the same three – cultivate thinking skills, stimulate 
interest in the subject, and motivate students to learn – but not in the same order.  
In another study, researchers compared the words and phrases students 
used to describe effective and ineffective teachers. The top three words used to 
characterize teachers with the highest rating were: interesting, approachable, and 
clarity. The definition extracted from descriptions of teacher nominated for 
teaching 15 awards used these words: approachable, present material well, makes 
subject interesting, helpful, and knowledgeable. 
8. Narrative 
Narrative text is a kind of text having social function to amuse, entertain 
and to deal with actual or vicarious experience in different ways. Narrative text 
deal with problematic events which lead to a crisis or turning point of some kind, 
which in turn finds a resolution, such as in fairy stories, science fiction, romance, 
horror stories, etc (Mursyid, 2010: 4). 
a. Concept of Narrative Text  
Narrative text is one of the genres taught for the eighth and ninth grade 
students at Junior High School. According to Rebecca (2003), a narrative text is a 
text, which relates a series of logically, and chronologically related events that are 
caused or experienced by factors. She, furthermore, states that a key to 
comprehending a narrative is a sense of plot, of theme, of characters, and of 
events, and of how they relate. In addition, Anderson and Anderson (2003a) 
explain that a narrative is a text that tells a story and, in doing so, entertains the 
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audience. It has character, setting, and action. The characters, the setting, and the 
problem of the narrative are usually introduced in the beginning. The problem 
reaches its high point in the middle. The ending resolves the problem. 
The verb to narrate means to tell, to give all account of. Writing narrative 
is really just putting what happen to somebody on paper (Widayati, 2003). In 
narrative, the incidents that make up the story are usually told in the order in 
which they would really happen. A narrative can tell what happens in a matter of 
minutes or years. A narrative text usually contains with features of characters, 
main character(s), setting, time, problem(s), solution, and a plot (structure). Some 
authors use plot, structure, or rhetorical step interchangeably. According to Diana 
(2003), a narrative text usually has description of features and rhetorical steps.  
1. Plot  
The plot answers the questions “What is happening in the story?” and 
“What is the sequence of events?” Some stories have simple and straightforward 
plots. Others have complex plots that make the reader think and ask questions: 
Who solves problems? Stories that flow well keep the reader involved and 
interested. Additionally, Rebecca (2003) says that plot is the sequence of events 
showing characters in action. This sequence is not accidental but is chosen by the 
author as the best way of telling his or her story. If the writer has chosen well, the 
plot will produce conflict, tension, and action that will arouse and hold the 
reader’s interest. Children want what most adults want in literature: action, 
happenings, questions that need answers, answers that fit questions, glimpses of 
happy and unhappy outcomes, discovery of how events grow and turn. 
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Narrative order in fiction, the order in which events are related, may 
follow several patterns, but the most common pattern in young children’s 
literature is the chronological arrangement. If a story relates events in the order of 
their happening, their story is in chronological order, perhaps moving with the 
characters from one place of action to another and yet chronological. Order is easy 
for children to follow if within their experience; chronological order is therefore 
more frequent.  
Rising action begins with the situation that must be shown and explained. 
This explanation for the situation and the characters’ condition is called 
exposition. It is placed in the beginning. In most stories for children, it is woven 
into early section so that attention is caught immediately and held. Then, this early 
action grows into a suspense that holds them to read. Early readers like the 
suspense of “What’s going to happen?” The writers for children must decide how 
much suspense the child can sustain and how much reassurance is needed to 
balance suspense. The peak and turning point of the conflict, the point at which 
we know the outcome of the action, is called the climax. In a progressive plot, 
suspense pulls the reader through the rising action to the central climax, where 
conflict is resolved in a manner  foreshadowed and inevitable; the last questions 
are usually answered in a denouement, with its closed ending. 
2. Characters  
Characterization addresses the questions “Who are these people?” and 
“Are they believable?” Characters need to be authentic for the reader to connect 
with them. Readers seek characters whose humanity touches theirs. Characters are 
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also easy to relate to and believe in. Characters some to life for the readers 
through what they say, their actions, and what others say about them. 
3. Setting   
Setting informs the reader of where the story is taking place. It answers the 
questions “Where am I?” and “What will I see if I walk around here?” More 
frequently, the setting falls into the background, and the reader is not particularly 
aware of it. Readers know immediately, however, when the setting is not well 
drawn, because they cannot feel the sense of where they are.  
Meanwhile, Anderson and Anderson (2003b) explain five steps in 
constructing a narrative text. They are orientation, complication, sequence of 
events, resolution, and coda. In orientation, the narrator tells the audience who is 
in the story, when it is happening, where it is happening, and what is happening. 
In complication, the narrator tells about something that will begin a chain of 
events. These events will affect one or more of the characters. The complication is 
the trigger. Then, in the next step, sequence of events, the narrator tells how the 
characters react to the complication. In this step, the feelings of the character and 
what they do are included. In addition, the events can be told in chronological 
order (the order in which they happen) or with flashbacks. The audience is given 
the narrator’s point of view. In resolution part, complication is sorted out or the 
problem is solved. 
Coda is an optional structure in a narrative. In this part, the narrator 
includes a coda if there is to be a moral or message to be learned from the story. 
To make it brief and easier to understand, essentially the generic structures of a 
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narrative comprise three points: orientation, complication, and resolution. The 
other two components as proposed by Anderson and Anderson (2003b) are just 
variations or can even be considered as optional since the two are not differently 
essentially. 
Narrative can be presented as written or spoken texts. Written narratives 
often take the form of novels. The story is usually told by a narrator. If the 
narrator is one of the characters in this story, the story is said to be told in the first 
person. If a person outside the story is the narrator, then the story is being told in 
the third person (Anderson & Anderson, 2003b). In addition, narrative text may 
take many kinds or forms. They are myths, fairytales, aboriginals, science, fiction, 
dreaming stories/bedtime stories, and romance novels. Among those forms, fairy 
tales or fairy story has lots of sub forms: fairies, goblins, elves, trolls, giants, and 
talking animals. Gurney in Carnine (1990) believes that stories have their own 
structure called story grammar. This structure often resolves around the conflicts 
or problems faced by the characters in the story and the characters’ attempts to 
resolve the problem. The story grammar components of (1) conflict, (2) goal, (3) 
resolution of the conflict, (4) plot, and (5) the character’s thoughts and feelings 
are common to many stories. By keying on the presence of these components of a 
story, the reader is better able to comprehend the story. The structure of a story 
can be simple (e.g., the components are few and written in a predictable sequence) 
or complex (e.g., the components are numerous and their sequence unpredictable).  
Additionally, Anderson and Anderson (2003a), state that narrative usually 
include the following grammatical features:  
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1. Nouns that identify the specific characters and places in the story. 
2. Adjectives that provide accurate description of the characters and setting.  
3. Time words that connect events to tell when they occur.  
4. Verbs that show the actions that occur in the story.  
The primary rule for developing a sequence for introducing stories is to 
progress from simple stories to more complex stories. Factors to consider are (a) 
the number of characters, plots, goals, and sub-goals, (b) the number of attempts 
by characters to achieve the goal, (c) the explicitness of the story grammar 
components (the main characters, goal, and conflict), (d) the length of the story, 
(e) the readability of the story, and the amount of background knowledge required 
by students. 
The purpose of a narrative, other than providing entertainment, can be to 
make the audience think about an issue, teach them a lesson, or excite their 
emotions. In well-written narration, a writer uses insight, creativity, drama, 
suspense, humor, or fantasy to create a central theme or impression. The details all 
work together to develop an identifiable story line that is easy to follow and 
paraphrase. 
b. Fable 
Fabel is one example of narrative text. Fabel is a moral takes that is often 
involves animals that represent people (Theda Detlor, 2001: 5) they usually 
contains of short and consic story. 
1) Build students’ literaty, students learns to recognize predictable 
narrative structure patterns and apply them to original writing. 
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2) Build ethical and moral development, fables enable students’ to 
explore the moral domain, develop critical thinking about athical 
issues, and reflect those to thir own values. 
3) Build classroom community, fables enable students to do reflection by 
discussing real-life issues using moral reasoning. This activity is useful 
to create a caring and ethical community. 
4) Develop students’ understanding of Metaphor, students’ higher level 
thinking will be developed by fable. It enables students to interpret 
figurative meaning of words or sentences. 
5) Translate ethical issues into real life, students will apply proverb or 
moral value of the fables into their real-world events 
The generic structure of narrative text consist of: (1) orientation, it is the 
stage where the narrator give information about the situation of the character, 
what they want, the time and place the story happened, 2) complication, it is the 
stage where a crisis arises, 3) resolution, is a satisfying narrative will give 
resolution to the complication and 4) reorientation, it is the stage which returns the 
listeners or readers to the present and provides a kind of matic summation of the 
events, rather like the moral vaue at the end of fables. The significant features of 
narrative text, there are use of action verbs, use of mental processes, use of past 
tense, have feeling, perceiving or thinking, use of relational processes, use of 
relational processes, use of adverbs of time (Mursyid, 2010: 4-5). 
 
9. Teaching Reading Comprehension of Narrative Text 
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As stated above, reading comprehension is a complex process of 
understanding the massage that the writer try to convey from the printed word. 
According to Collins and Smith, this skill is usually taught in schools in two ways. 
The first way is students have to read a text, in this case is narrative text, the read 
comments or answer questions about that narrative text. This method emphasizes 
the important components of reading comprehension. The second way is reading 
group. In this method, the students have to engage in reading aloud acticity. The 
teacher will help the students when they have difficulties. Sometimes the teacher 
also gives comments or asks questions about that narrative text. 
In conclusions, teaching reading comprehension of narrative text there are 
two things that must be concerned. The first is the method that we used in 
teaching and the second is two things that must be concerned in choosing the 
narrative for teaching. 
10. Double Entry Journal and Save The Last Word For Me 
a. Double Entry Journal 
According to Berthoff (in Voughan in Ruddel, 2005: 295) Double entry 
journal strategy is one of kind journal (note). Double entry journal is a strategy by 
using journal which is divided become two coloumn (left coloumn and right 
coloumn). Both of coloumn have different function. Left coloumn uses for make a 
note, observe, digging idea,  and agglomerate the word which start with reading or 
learning process. Right coloumn is the coloumn use for process note result, 
observation, excavation  idea,  and grouping the word. In right coloumn, students 
23 
 
 
 
can collaborating and arranging appropriate argument which print in left coloumn 
(Ruddel, 2005: 295). 
 
 
 
 
Table 2.1. Variation coloumn of double entry journal strategy 
Coloumn I Coloumn II 
Problem Solution 
Opinion/Argument Prove 
Word from the text Explain the meaning 
Word from the text Connect to the ownself argument 
Word from the text Connect to the previews part 
Word from the text Disscussion questions 
Agreement Disagreement 
Observation Conclusion 
 
 From the explanation above, can concluded that DEJ strategy is a useful 
stratgy in reading comprehension by helping two coloumn. On the other hand, 
these two coloumn use for help the students reading, analysing, and orginazing the 
idea, information and opinion. 
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According to Allen (2008:204) the steps of Double Entry Journal strategy 
there are: 
1. Have students divide a page in their reading log into two columns. Have 
them label the left column “Quote” and the right “Reactions” or 
“Reflection.” 
2. As students read, have them select a quote that is of particular interest. 
Their selection will just as likely be based on how the author said 
something as on what the author said. Have them write down the quotation 
under the quote column and record the page number where they found it. 
If they prefer, they may mark the location with a sticky note and record the 
quote after they complete their reading. 
3. Ask students to record their reactions. They might recall a similar 
experience and tell about it, relate a character’s description to one in 
another book they have read, explain why they chose a particular phrase 
(simile, metaphor, idiom) and what they think it means, compare a time or 
location in their reading to another with which they are familiar, and so on. 
b. Save the Last Word For Me 
Gray (2005:9) defines that save the last word for me strategy is 
demonstrates the opinion to them that all readers work at constructing their own 
interpretation of what they read through relating their life experiences to the text 
as well as through disscussing the text with other readers. Furthermore, Terri and 
Katy (2007:12) define that save the last word for me strategy is a disscussion 
strategy that can be used during reading or after reading a selected a text. 
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In conclusion, save the last word for me is strategy in reading. The 
students should have a critical thinking in comprehend the text. Moreover, 
students discuss with their partner in group disscussion, each group have new 
idea. The students write the their idea in card note. After they comprehend they 
make good summary in text and share with other friends to more comprehend the 
text. In addition save the last word for me give a chance for the students 
participant in group disscussion, each students has write their ideas and not 
depend of the other friend. 
According to Crawford (2005:99) the procedures of save the last word for me 
strategy are: 
1. The teacher tells the students before they read a text to find passages 
that intrigue them, perplex them, excite them, or enrage them. 
2. The students should write those passages on one side of a small piece 
of paper.  
3. The students should write a comment on the other side of the piece of 
paper. That is, they should say what it was that intrigued them, 
perplexed them, excited them, or enraged them. 
4. During the next class period, the teacher calls upon one student at a 
time to read her quotation (but not comment). Then that student has 
control of the class, as he invites other students to comment on that 
quotation. The teacher may comment to, but should do so only after 
several other students have had their say, and while more comments 
are forthcoming. 
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5. When the class has had their chance to comment, the student who 
chose the quotation turns over her piece of paper and reads her 
comment. That is the last word. No other student and not even the 
teacher should comment on the quotation after that. 
c. Critical Thinking 
According to Robert H. Ennis in Hassoubah (2004: 85), critical thinking is 
reasoned and reflective thinking with emphasis on making decisions about what to 
believe or do. Thus, the indicator of critical thinking ability is derived from 
activity critical students as follows: 
1) Looking for a clear statement of each question. 
2) Looking for reasons. 
3) Trying to know the information well. 
4) Use a source that has credibility. 
5) Pay attention to the situation and condition as a whole. 
6) Trying to stay relevant to the main idea. 
7) Considering the original and fundamental interests. 
8) Looking for alternatives. 
9) Be open minded. 
10) Take a position when there is sufficient evidence to perform. 
11) Seek as much explanation as possible when possible. 
12) Be systematic and orderly with parts of the whole problem. 
d. Combining DEJ and Save the Last Word For ME Strategies 
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The teacher usually uses one strategy in learning ptocess. In here, the 
writer will try to combine two strategies in teaching learning process especially in 
reading comprehension. In this case the writer will combine Double Entry Journal 
and Save the Last Word For Me strategy.  
The Procedure of Combine Double Entry Journal and Save The Last 
Word For Me Strategies 
The researcher would like to combine these two strategies to learning 
process in reading. 
1. The teacher explains to the students about narrative text and the 
important point in narrative text such as th generic structures and 
language features of narrative text. 
2. The teacher give suggest about both of strategies. 
3. The students read the text and select an important information or key 
event from the text. 
4. The students write done her/his quotation and comment in their text 
book. 
5. After students finish reading the text and understand about the text, the 
students answer the question. 
 
e. The advantages of DEJ and Save The Last Word For Me 
DEJ improves students’ comprehension, vocabulary, and content retention. 
This interactive strategy actives prior knowledge and present feelings and 
promotes collaborative learning. 
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Save the last word for me: 
1. Assist students in focusing and engaging in reading as they know they 
will have to share with other group members. 
2. Asissts students in selecting main points. 
3. Provides interchange of information and opinions. 
4. Furnishes a small arena of discussion where students can confidently 
share their opinions. 
5. Clears up mis understandings. 
6. Assists students in processing information. 
7. Extends information beyond the immediete understanding. 
8. Helps students articulate their understanding of the material. 
Double-entry Journal: 
Double-entry journal improves students’ comprehension, vocabulary, and 
content retention. This interactive strategy actives prior knowledge and present 
feelings, and promotes collaborative learning. It fosters the connection between 
reading and writing as students ar able to ‘replay’ to the author or speaker as they 
write their respones. 
 
B. Relevant studies  
The relevant of the study based on the similiarities in variables of 
study even in dependent variables. Some of the relevant of the study with 
the study that will be done as follows: 
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1. Megasari Nurul Inayati (2011) The Effectiveness of Jigsaw Technique 
in Improving Students Reading Comprhension,  the study about 
teaching technique that is affective in teaching English reading 
comprehension. It makes students have responsibility to teach other. It 
means that students become teachers for their teammates. To make 
students reach the purpose of the learning in small group, the teacher’s 
need to know about the teacher’s role. The teacher’s role is very 
important in cooperative learning in order to have the effective 
cooperative learning group.  It means that, learning in a group give 
many opportunities for students, because it not only help students on 
their study but also can build their skilss such as increase their 
braveness to talk in front of their friends, creates the different climate 
and also increases their motivation on their study. 
2. Lina Wiget (2013) The Effect of Using Save the Last Word for Me 
Strategy Toward Students’ Reading Comprehension, this research 
focuses on to know the effect of using save the last word for me 
strategy toward students in reading. This research can find the 
information of how to do the save the last word for me strategy and to 
see the effect of using save the last word for me strategy in teaching 
reading. This research is experimental research. The research find 
several conditions in teaching kinds of text from the teacher that can be 
caused a problem in teaching learning process. In conclusion, save the 
last word for me is strategy in reading. The students should have 
critical thinking in comprehend the text. Moreover, the students 
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discuss with their partner in group discussion, each group have new 
idea. The students write their idea in card note. After they comprehend 
they make good summary in text and share with other friends to more 
comprehend the text. In addition save the last word for me give a 
chance for the students participant in group discussion, each students 
has write their ideas and not depend of the other friend. 
3. Deli Juliani (2017) The Effectiveness Of Concept Sentence Technique 
By Using Short Audio Visual Video Larva To Improve Students’ 
Writing Skill, try to apply one of technique that is concept sentence 
technique. Concept sentence may be able to help students in writing a 
text. Uno and Mohammad (2012:95) stated that concept sentence is a 
technique of learning that gives students some cards that have some 
keywords of the material. After getting the keyword cards, students 
will make some sentence or a paragraph. With this technique the 
researcher use a video to connected the technique and material in 
writing. Using video in teaching was very helpful for the second grade 
students at SMP Muhammadiyah 06 Belawan academic year 
2016/2017, Jln.Medan Belawan KM. 22,5 20415 Medan Belawan, 
Sumatera Utara Province, Indonesia. Video is a material that used in 
writing. Video is widely available as a resource of language teaching. 
According to Fisher and Frey (2011) videos are use to transport 
students to locations across the world and to demonstrate concepts that 
cannot otherwise practically illustrated in the classroom, and they are 
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thougt to provide more motivation and interest to student in learning 
language. 
C. Conceptual Framework 
The type of this research is descriptive qualitative because this research is 
aim to analyze the effectiveness of DEJ and save the last word for me strategy 
in reading comprehension. Student must be more active in learning process 
and in group discussion to improve their skill. 
Firstly, the researcher shows or tells the learning objectives, and the 
students will be given the material about writing text paragraph for their 
attention so that the teaching program is running well. And then the researcher 
divide the students into group heterogenic. The teacher give the text to 
students that should read by them. The material will be use a narrative text, 
which is fable story. After they have read the text, the researcher ask them to 
make some sentence by using double entry journal (two coloumn) and the 
sentences will be analysing by the students. The researcher give explanation to 
each group discussion about time limit, and the end of the material will be 
discuss and make the conclusion. 
After the discussion, the researcher and the students discuss about their 
task. The researcher will be review their task with the other students. And the 
last the researcher give the conclusion of the material. 
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CHAPTER III 
 METHOD OF RESEARCH  
A. Location 
This research was conducted at SMP Negeri 38 Medan on Jl. Marelan 
VII No.99, Terjun, Kec. Medan Marelan. It was conducted during the 
academic year 2017/2018. The reason for choosing this school because the 
researcher found the students’ achievement in learning reading 
comprehension was still low. 
B. Subject of the Research 
The subject of the research was given to all the students of VII-5 
students consist of 35 students. The researcher chose the class by using 
purposive sampling. 
C. Research Design 
The type of this research was qualitative because the aim of this 
research was analysis the effectiveness of DEJ and save the last word for 
me in reading comprehension by using narrative text. 
D. Technique of Collecting Data 
The researcher used some techniques in collecting the data which was 
as the following explanation: 
1. Qualitative Data 
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Qualitative data would be used to describe the situation during the 
teaching process and by apply these data would be expected to get the 
satisfying result. In the qualitative data, the researcher would  use the 
observation sheet in order to measure students’ behavior, attitude, 
enthusiasm and participation during teaching and learning process. To 
made it clearer, here was the following details: 
a. Observation sheet 
The observation would be conducted once during applying DEJ 
and save the last word strategy. In this technique, the data 
would be taken from the observation sheet about everything 
during teaching learning process about the teacher treatment to 
the students, which strategy the teacher used and how the 
process worked. The observation about the students’ responses 
and participation in teaching learning process. This strategy 
also as a barometer to do previous data collecting. By direct 
observing, there was possibilities to take some behavior, 
development, and so on, which happened any time. 
E. The instrument of Research 
  The instrument for collecting data on this research:  
1. Observation sheet of students effectiveness activity.  
2. Observation sheet of teacher’s performance.  
3. Observation sheet of students’ response. 
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4. Test. 
F. Technique of Analyzing Data 
After collecting the data from the test, the data would be analyzed by the 
following procedure:  
1. Comprehension of Students Effectiveness Activity 
Analysis and student activity by applying DEJ and save the last word for me 
strategy was known the effectiveness of strategy to students comprehension in 
reading during the learning process. The effectiveness of student activity would be 
determined by their reading comprehension 
Tabel 3.2 
Observation Sheet of Students Effectiveness Activity 
No Research Aspect Category 1 2 3 4 
1 Giving Attention     
2 Reading or writing     
3 Doing or solving problem     
4 Disscussion, asking student or teacher     
5 Communocative the result of group work     
6 Behavior that not relevant with KBM     
 
Student activity could be called as effective if the fourth of sixth indicators 
fulfill in the criteria of student activity with the provision the 3 and 4 indicator 
was fulfill. 
To analyze student activity by using observation sheet with standard score  
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1 = Never  
2 = Sometimes  
3 = Often  
4 = Always  
 
With the average category as  
1.0 – 1.5 = less  
1.6 – 2.5 = Active Enough  
2.6 – 3.5 = Active  
3.6 – 4.0 = Very Active   
 
2. Achievement of Teacher Performance  
The teacher effectiveness achieve ability, the researcher was used LPKG 
(assessment sheet of teacher performance) that as filled up by friend or other 
teacher, depend of teacher on research performance in reading process. Teacher’s 
ability in teaching learning  could be called as effective learning if the score of 
every rated aspect was on the good category or very good. 
Table 3.3 
Observation Sheet of Teacher’s Performance 
No Research Aspect Category 1 2 3 4 
1 Teacher ability in opening the lesson and 
convey the result of the study 
    
2 Teacher ability to convey the lesson 
clearly 
    
3 Teacher ability to organize student, so the 
student can be active in learning process 
    
4 Teacher ability to lead and motivate 
student in improving and showing the 
learning result 
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5 Teacher ability to analyzing and 
evaluating the learning process 
    
6 Teacher ability to close the learning 
process and giving conclusion 
    
 
To determine teacher effectiveness achieve in learning process, score of 
each indicator was summed and then search average ended. The criteria score of 
each indicator.  
4 = very good  
3 = Good  
2 = Good Enough 
1 = Not good   
 
Teacher ability on learning could be called as effective if score of each aspect was 
on good or very good category.  
With average category as:  
3.5 ≥ 4.00 = Very Good  
2.5 ≥ 3.4 = Good  
1.5 ≥ 2.4 = Enough  
0.5 ≥ 1.4 =Less  
0 ≥ 0.4 =Very Less 
 
3. Students’ Response 
Questionnaire of student response table according to Sugiyono (2013: 142) 
would used to collecting data by giving open or close question to respondents to 
be answer. This questionnaire would be fulfill of some question of student feel in 
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learning process. There was some choices base on students’ feeling, very happy, 
happy, less happy and not happy.   
Table 3.4 
Obsservation Sheet of Students’ Response 
No Question Options A B C D 
1 How do you feel with the lesson subject     
2 How do you feel with the student work 
sheet 
    
3 How do you feel with the learning 
atmosphere in the class 
    
4 How do you feel with the way of teacher 
in teaching 
    
5 How do you opinion with the lesson 
subject 
    
6 How do you opinion with the student 
work sheet 
    
7 How do you opinion with the learning 
atmosphere in the class 
    
8 How do you opinion with the way of 
teacher in teaching 
    
9 Are you interesting in following the next 
lesson 
    
10 How do you opinion with the student 
work sheet 
    
Description: 
A = Very Happy  C = Less  
B = Happy   D = Not Happy 
To see the level of student response, the criteria is:  
1. Student would be got score 4 if choose A  
2. Student would be got score 3 if choose B  
3. Student would be got score 2 if choose C  
4. Student would be got score 1 if choose D   
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Then from the data could be seen the student who giving positive responses 
and negative response. Student that says as giving positive response of learning is 
student who got average ended ≥ 2,00 or got score A, B, and C. Student who got 
average ended < 2,00 or get score D says as giving negative response on learning.  
The average category as  
4.00 = Very Happy (A)  
3.00 ≤ 3.99  = Happy (B)  
2,00 ≤ 2.99 = Happy Enough ( C )  
1.00 ≤ 1.99 = Not Happy (D)  
0.00 ≤ 0.99 = Really Not Happy (E) 
 
4. Test 
The objective test would be given to the sample for 20 items multiple choice 
taken from website ‘Kumpulan soal UN Narrative text’ and ‘Soal narrative text.’ 
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CHAPTER IV 
THE DATA AND DATA ANALYSIS 
A. Data Collection 
The research was conducted at SMP Negeri 38 Medan on Jl. Marelan 
VII No.99, Terjun, Kec. Medan Marelan. The subject in this research was 
the student in VII-5 grade consist of 35 students. The reason for choosing 
this school because the researcher found the students’ achievement in 
learning reading comprehension was still low. 
a. Comprehension of Students Effectivenes Activity 
The research was observed to all students during teaching learning 
process. Students’ activity by applying DEJ and save the last word for 
me strategy was known the effectiveness of strategy to students 
comprehension in reading during the learning process. The result of 
observation table of student activity can be see in the table: 
Table 4.1 
Observation Sheet of Student Activity in Learning 
Effectiveness 
No Students’Group 
Pre Test Post Test 
Total Average Total Average 
1 Group 1 17 2,8 19 3,2 
2 Group 2 14 2,3 19 3,2 
3 Group 3 18 3 18 3 
4 Group 4 13 2,2 17 2,8 
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5 Group 5 17 2,8 20 3,3 
6 Group 6 16 2,7 18 3 
7 Group 7 15 2,5 20 3,3 
 Total 99 
 
131 
 
 Mean 19 21,8 
 
Before the teaching and learning activities were undertaken, the 
researcher performed a pre test. It was followed by 35 students. The 
researcher gave 20 mutiple choice items in the pre test. The researcher 
gave several explanations about the questions that answered without 
using a strategy. While at the time of the post-test the researcher used 
DEJ and saved the last word for me strategy to help students answer 
the questions provided. Then the researcher analyzed whether the 
students paid attention, discussed with their group, and asked the 
teacher. 
Based on the data contained in the table, in the pre test, group one 
got score 17 with an average of 2.8. Group two score 18 with an 
average of 2.3. Group three with an average of 3. Group four score 13 
with an average of 2.2. Group five score 17 with an average of 2.8. 
Group six score 16 with an average of 2.7 and the last group score 15 
with an average of 2.5.  
Based on the data above,  group 2 had the lowest score than the 
other groups. It showed that the group was active enough to gave 
opinions, solved the problems, discussed and asked questions in 
teaching learning activities by applied DEJ and save the last word for 
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me strategy. The total obtained from the pre-test meeting was 99 with 
an average of 19. In conclusion students participated in the teaching 
and learning process. 
In the post test, groups 1 and 2 obtained a score of 19 with an 
average of 3.2. Group 3 and 6 score 18 with an average of 3. Group 4 
score 17 with an average of 2.8. Group 5 scores and 7 scores 20 with 
an average of 3.3. Based the data had obtained. Students during post 
test were more active between on the pre test. In the post test, the data 
was different from the pre test. The data in the post test was higher 
than the data in the pre test. The overall total in the post test was 131 
with an average of 21.8. the figure shows that students are very active 
in participating in teaching and learning activities. 
Some groups entered in quite active categories (groups 2, 4, and 7) 
and groups 1, 2, 5, and 7 entered into the active category, in the pre 
test. While in the post test all groups are in the active category while 
attending the teaching and learning process. 
 
b. Achievement of Teacher Performance 
On the post-test, the research was observed by the subject teacher 
of first grade of SMP Negeri 38 Medan . the teacher observed the 
performance of the researcher during teaching English in the class. The 
result of observation was:  
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Table 4.2 
Observation Sheet of Teacher Performance 
No Teacher Aspect 
Score 
Pre-Test Post Test  
1 Teacher ability in opening the lesson and 
convey the result of the study  
4 4 
2 Teacher ability to convey the lesson clearly 4 4 
3 Teacher ability to organize student, so the 
student can be active in learning process 
3 4 
4 Teacher ability to lead and motivate student 
in improving and showing the learning result 
3 3 
5 Teacher ability to analysing and evaluating 
the learning process 
2 3 
6 Teacher ability to close the learning process 
and giving conclusion 
2 2 
Total 18 20 
Mean 3,0 3,3 
Category Good Good 
 
In addition to analyzing the effectiveness of the activities of 
students, the researcher also observed whether she was able to explain 
and describe the lesson. There were several aspects that should be 
fulfilled in providing teaching. The questionnaire was filled by the 
teacher or fellow of researcher. There were six aspects that consist of 
the ability of the teacher in opening lessons, mastering the lesson, 
coordinating students, motivating students, and closing the lesson 
properly and correctly. As for these six aspects, the total was totaled 
and the average was obtained along with the categories. 
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From the data contained in the table, the pre-test data showed that 
the researcher was able to master the class in every aspects. There 
were two aspects that have low values, namely point 5 and 6. From 
the data, it explained that the researcher lacks in evaluating the 
existing lessons and lack of closing words and provides conclusions at 
the end of the lesson. the score obtained in the pre test is 18 with an 
average of 3.0 and good category. 
Meanwhile, data on post-test activities in the learning and teaching 
process got  total of 20 with an average of 3.3 and a good category. It 
showed that the researcher was successful in teaching and learning 
activities by applying DEJ and save the last word for me strategy. 
B. Data Analysis 
1. Observation Result of Students Effectiveness Activity 
The students’ acticity was changed in first and second meeting. 
From the result on the table, it can be concluded that students’ 
effectiveness activity had improved. The following table was the result 
of the students’ activity in learning effectiveness for first and second 
meeting. 
Table 4.3 
Student Activity Observation Result on Learning Effectiveness 
No Students’ Aspect 
Score 
Pre Test Post Test 
1 Giving attention / listen to teacher explaining 4,6 4,6 
2 Reading / Writing 3 3,5 
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3 Doing or solving problem 3,3 3,8 
4 Discussion / asking student or teacher  3 4,2 
5 Communicating the result of group work 3,2 3,5 
6 Behavior that not relevant with KBM 1,3 2,3 
Total 18,4 21,9 
Mean 3,1 3,65 
Category Active Active 
 
Based the above data can explained as follows: 
All groups that consist of 7 groups had paid attention or listened to 
the teacher during the learning process. The total number of aspect 
number 1 is 28 then, the number was divided by the number of aspects 
(6 points). 
The average mark =     = 4,6 
The post test results on point 1 was the same as the results of the 
pre-test, meaning that students comprehend the teacher's explanation 
during the learning process. 
During the post test, the teacher asked whether the student still 
remembered the previous lesson. asking for understanding of narrative 
texts, asking if there were difficult words they found when answering 
questions. Provide opportunities for some students gave questions or 
gave opinions. 
Based on the data from the table, in the pre-test and post-test 
students got active categories with different average and total. Total 
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on pre test 18.4 with an average of 18.4. It mean that many students 
was able to answer the test but did not know the meaning. Students 
answer by reading the relevant text to find answers. 
While in the post test, the teacher assisted students in analyzing, 
finding difficult words, finding the main idea rather than the text. The 
total obtained in the post test was 21.9 with an average of 3.65. 
Can explained as follows: 
The average mark =   ,   = 3,1 
In conclusion, the highest score of the students activity was on the 
Post test meeting. It means that the DEJ and save the last word for me 
was ‘Effective’ evaluated from the student activity.  
2. Result of students’ Responses 
To find out the response of the students, the researcher gave a 
questionnaire containing 10 points. Researcher shared with students to 
find out whether they as happy or not in the learning process. 
Students response observation result on learning effectiveness in 
the first and second can be seen in table 4.4. 
 
 
Table 4.4 
Students’ Questionnaire Result on Learning Effectivenes 
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No Question 
Score 
Pre Test Post Test 
1 
How do you feel with the lesson 
subject 
2,9 3,6 
2 
How do you feel with the student 
work sheet 
3,5 3,8 
3 
How do you feel with the learning 
atmosphere in the class 
3,1 3,4 
4 
How do you feel with the way of 
teacher in teaching 
3 3,8 
5 
How do you opinion with the lesson 
subject 
2,7 3,9 
6 
How do you opinion with the student 
work sheet 
2,8 3,6 
7 
How do you opinion with the learning 
atmosphere in the class 
3,2 3,9 
8 
How do you opinion with the way of 
teacher in teaching 
2,6 3,9 
9 
Are you interesting in following the 
next lesson 
2,9 3,8 
10 
How do you opinion with the student 
work sheet 
2,9 3,6 
Total 29,1 36,7 
Mean 29,1 3,67 
Category Active Enough Active 
 
 Based on the data, The data above was obtained by totaling all 
each point. After that, the total number of certain points, the total was 
divided by the number of available points (10 points). Then the 
researcher got the average of these points. 
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As follows:  
The average mark =      = 2,9 
Number 29 showed the total number in number 1 and number 10 
was the number of the available questionnaire. 
In conclusion, at the pre test meeting, students still found some 
difficulties in answering the test while in the post test meeting the 
students became active and found it easy to answer multiple choice 
text questions. 
The average obtained in the pre test was 2.91 with the category 
active enough, and the average in the post test was 3.67 with the 
category being active. 
3. The Result of Test 
To know the students comprehension, the objective test was given 
to the students for 20 items multiple choice for 35 students at seventh 
grade students. The researcher was given pre test for the sample of the 
research in comprehen the test. 
 
 
Table 4.5 
Students Result of the Objective Test on Pre Test and Post Test 
No Students’ Name Score on No Students’ Name Score on 
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Pre Test Post Test 
1 AA 55 1 AA 75 
2 AR 60 2 AR 80 
3 AEP 45 3 AEP 75 
4 ADH 55 4 ADH 75 
5 CA 45 5 CA 75 
6 DW 55 6 DW 75 
7 IM 55 7 IM 75 
8 IPS 55 8 IPS 75 
9 LB 65 9 LB 75 
10 MF 50 10 MF 75 
11 MFN 45 11 MFN 75 
12 MFR 45 12 MFR 75 
13 MK 55 13 MK 80 
14 MR 50 14 MR 75 
15 MA 55 15 MA 75 
16 MNS 45 16 MNS 75 
17 NP 45 17 NP 75 
18 NI 55 18 NI 80 
19 NAZ 55 19 NAZ 75 
20 PJ 60 20 PJ 75 
21 RFN 50 21 RFN 75 
22 RFP 55 22 RFP 75 
23 RM 55 23 RM 75 
24 RM 70 24 RM 85 
25 RAG 55 25 RAG 75 
26 RAF 60 26 RAF 80 
27 RA 70 27 RA 85 
28 RPB 65 28 RPB 80 
29 RD 55 29 RD 75 
30 SK 75 30 SK 90 
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31 SN 65 31 SN 80 
32 TQR 60 32 TQR 80 
33 TH 55 33 TH 75 
34 WA 55 34 WA 75 
35 ZA 80 35 ZA 95 
 
The quanlitative data were taken from the test result which were 
carried put the test in pre test and post test. The first meeting test in a 
pre-test was given before conducted action the first meeting. So the 
test was given to the students without any treatment. 
Basically, the teacher gave questions to students without knowing 
whether the student understands what was given by the teacher. they 
only answered without understanding the contents of the text, so in 
this test, at the beginning of the meeting (pre-test) the researcher gave 
a question to the student by giving a little explanation about narrative 
text that will be answered without a giving any treatment. Then at the 
post test meeting researchers used the DEJ and saved the last word for 
me strategy to help students analyze, understand, and develop ideas 
rather than the text. 
The results obtained in the pre test and post test was different. The 
results of the test can be calculated in the following manner. 
Calculation of multiple choice test was different from the essay test. 
The assessment process or scoring on multiple choices can be done in 
the following manner. 
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information: 
B: The number of items answered correctly 
N: Number of multiple choice items 
Then,        =     100 
=       100 
      = 0,55   100 
      = 55 
 So, the score is 55. 
 From the result above, it can be concluded that students’ reading 
comprehension still need to be improved. On pre test, there were a few 
students who passed the KKM. It means that the students’ reading 
ability was not reached the target yet. From the problem found in 
preliminary research, the researcher planned to apllying DEJ and save 
the last word for me strategy in teaching reading comprehension in 
order to make students easier to understand the text. 
On the post test, the result above showed that the average of the 
students’ mean score was 75. There were only 11 students who passed 
the KKM. It means the students’ reading ability was improved. 
 
C. Findings  
51 
 
 
 
1. In students effectiveness activity, the research was observed to all 
the students which used DEJ and save the last word for me 
strategy. The total on pre test got 99 and the mean 19 meanwhile 
on post test the total was 131 and the mean 21,8. It means that the 
students became active enough in learning process. 
2. The researcher was used assessment sheet of teacher performance 
in teaching process. Based on the data, there are a different score 
between pre test and post test. The total was 18 on pre test and 20 
on post test. Both of them had same category which is good. It 
means that the teacher had an ability in convey the subject by using 
DEJ and save the last word for me strategy. 
3. Studtents result in reading comprehension by using DEJ and save 
the last word for me showed the data score in pre test and post test 
has imporevement and the data students responses observation 
result in learning effectiveness. In the pre test was observed the 
category, it was active enough and in the post test was changed 
into more active. The mean on pre test was 29,1 and the post test 
3,67. 
4. From the data students’ achievement in reading comprehension on 
pre-test got the low score was 45 and the highest score was 95. But 
when the students’ reading comprehension on post test which was 
applied the DEJ and save the last word for me strategy has low 
score 70 and the highest score 95. The data showed that the 
strategy was effective. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusion  
Based on the data analysis, there are some conclusions that can be 
dscribed as follows: 
1. The students in reading comprehension by using DEJ and save the last 
word for me strategy has different score between pre test and post test. On 
pre test the total of mean is 19 and on the post test, the total of mean is 
21.8. Based on the data, the students in teaching reading who are taught by 
applying double-entry journal and save the last word for me strategy 
become active to following the learning process. 
2. The result of the teacher’s performance was different, the result of 
observation on post test was higher than pre test. Which got 3.0 on pre test 
and 3.3 on post tes, in category the teacher was good in learning reading 
comprehension.  
3. Students’ result in reading comprehension by applying double-entry 
journal and save the last word for me from the data analysis students’ 
responses in learning effectiveness showed the pre test in the category 
active enough and the post test category was active. The score 29,1-3,67 
with total 29,1-36,7. 
4. The low score of pre-test was 45 from 35 students and the highest score 
was 80 from the 35 students. The highest  score of post-test was 95 from 
35 students who and the rest of the students who got score 70-80. It means 
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that there was DEJ and save the last word for me is Effective in students’ 
reading comprehension.   
B. Suggestion   
In relation to the conclusion previously stated suggestion are staged as 
following:  
1. To English Teacher  
They should choose the right strategy with regard to the character of students 
and adjust to the topic of discussion. English teacher are adviced to use the 
double-entry journal and save the and save the last word for me, because this 
technique is easier to the students to developed their understanding in reading or 
solve the test. They should try to make some variations in teaching learning 
process which is to make student be able in answer the question and help to have 
some collection glossaries. 
2. To The Students  
They should study hard to improve their ability in reading. Practice to read 
and find new words in the some English book or daily activity and it will built 
good habit in the real life.  
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